90

THE PRESENT SITUATION IN THE TEACHING OF AMERICAN
CULTURE IN{ ENGLISH COURSES IN JAPAN
—~ Analysis of Junior and Senior High

School English Textbooks.in Japan —
Kenji Kitao

Introduction |
Although Japan and the United States have had diplomatic and commer-
' cial relations for a long time, communication and understanding between the
two nations are still insufficient. More Japanese people are encountering
more American people, products, iﬁformation and culture on a daily basis
than ever before. Thus, better undérstanding and communication between
the citizens of the two cultures is necessary.
Communication is affected by all aspects of culturre—the speakers’
languages and dialects, their prior experiences and knowledge, the social
 restrictions on directness of speech, kinesics, etc. The Japahese and the
Americans have very diffe:rent cultural backgrounds and such differences
are major barriers to communication between them. In the United States,
the importance of teaching culture was weil recognized after World War II
and has become one. of the two major new emphases in the teaching of
foreign languages in the 1970’s, the other being individualized instruction.!

American culture has been emphasized in English instruction in Japan
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recently, as communcation is stressed. However, no books and articles on
what to teach about American culture and how to teach it are available
in Japan. Very few studies in this field have been made, and none of them
is based on experiment or surveys with a statistically significant number
of people across wide areas of American culture.?

The writer administered questionnaires to Japanese students in the
United States in order to find out how much American culture is taught in
English classes in Japan, how well it is taught and what cultural problems
occured to those students. The result of the survey shows that there is little
foundation for understanding and communication between Japanese and
American people. The Japanese students were taught very little about
American culture in English courses of any level, so their understanding of
American culture was quite limited. As a result they had some problems
understanding Americans and communication with them.?

The purpose of this study is to find out what is taught about American
culture and how well it is taught in English course$ in junior and senior high
schools by examining the authorized (Monbusho-approved) English text-

books used in the classes.

Cultural Information and English Textbooks

There are many ways to investigate what and how much is taught about
American culture in secondary schools (junior and senior high schools—from
seventh to twelfth grade) in Japan, such as through examinations, observa-
tions, interviews, and other means. However, it is hard to obtain accurate,
objective results since what is taught varies from place to place. The easjest
approach is through the examination of English textbooks. ‘

This procedure is valid because, as Yasuo Kurokawa has asserted,
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textbooks are the most irmportant element in school education.* All text-

books used in elementary and secondary schools must be authorized by
the Ministry of Education. They are strictly based on the guidelines formu-
lated by the Ministry of Education.  Most teachers use only one such test-
book and rely upon it enﬁrely while they teach English. Therefore, text-
books are the center of English‘mstrﬁction and thus restrict the contents
of English teaching. |

Since the audio—lingu‘alj method was first adopted in junior high schools,
many oral exercises have been added to English classes in addition to the
- usual reading and translating exercises found in most textbooks. These last
two types have less influence now but are still the main focus of English
instruction. In:senior high échools, English teaching is based solely on text-
books. The teaching there is almost entirely reading and translating from the
textbooks. Students read;the textbooks very attentively, so the books do
have great influence and aré quite important in English classes.

In English textbooks; the teaching materials are most important in terms
of culture. Teaching mat(jeria‘l is déﬁned as “concrete educational contents
selected for learners in order to accomplish their educational goals.”®

Along with grammar, jvocabulary, reading materials, etc., the presenta-
tion of cultural information is recognized as one of the most important
\aspects of English textbooks. Marcel Danesi has said that it is one of the
four important broad‘crit:eria for foreign language textbooks.® Narimitsu
Ahara has offered four criferia in gelecting teaching materials, of which two
are: “whether the teaching materials are based on daily life,” and ,,whether
they promote international understanding and communi(':ation.”7 Akiyoshi
Shibasaki has also pointed-out four types of teaching méterials that are im-

portant in expediting the learning of English, the third one being material
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" on the cultural background of English.® The background culture of English
is at least one of the four most important items contained in English teaching
materials. '

According to the guidelines set by the Ministry of Education, foreign
language textbooks must include such items as daily life, manners and cus-
toms, stories, geography, and history of the people who speak the language
as well as of other people throughout the world.”® Until about ten years
ago, however, this was only a matter of theory, not practice. Now teachers
are beginning to pay more attention to nonlinguistic subject matter, accord-
ing to the results of a questionnaire.'® 1In addition, Atsuko Ikemiya has
reported the following:

In readers of ten years ago, literature and essays occupied 70%

of the teaching material, but in the latest textbooks, only 50%,

and biology, geology, chemistry, biography, and problems of cities

have shown up. Cultural-anthropological and sociolinguistic teach-

ing material has been gradually introduced. However, since inter-

national exchange is getting more frequent and more intercultural

communication occurs, such teaching materials should be introduced
more often.!?

As time has passed, more cultural materials have been included
in English textbooks, and they have been emphasized more by teachers.
Recently, in November, 1975, the third branch meeting of the Round
Table Meeting-of Improvement for English Education in Japan reported
that sentence patterns and grammar had tended to be emphasized too
much and reminded teachers to emphasize all five of the categories
of teaching material. The first was concerned with daily life, and the
fifth was intended to promote international understanding.'?

People in the profession of teaching English have emphasized the

importance of the inclusion of culture in English textbooks, but unfortu-
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nately the books do not ilave much cultural information, and they are
not interesting. This borjiﬁg teaching material has caused the students
to lose their motivation to learn English.'®> Culture can be one of the
factors that can increase étudents’ motivation; therefore, more interest-
ing cultural items should be contained in English textbooks.

In this paper “culturé” is defined as the knowledge and behavior
’that a people in the Same} ‘language community have learned and share

among themselves.

Previous Studies of English Textbooks

There have been a few jétudies on culture in current English textbooks
in Japan. One is on Eﬁglish conversation textbooks for senior high
schools. |

Hatori’s Study.  The study‘ on English conversation textbooks was
done by Hiroyoshi Hatori.!® He reviewed six English conversation text-
books used in senior high schools at that time.'> He compared in their inside-
cover material, their appéndices, the number of units, their contents, their
organization, and t‘he‘ pétterns .of English usage contained therein. The
Summary in Table 1 is limited to the first three aspects that concern culture.

Since the purpose of English conversation courses is to teach the ABC’s
of daily conversation in English, their subject matter js concerned with ‘éhe
daily life of students at home,-at school, and in society'.16 Table 1 shows
that all the textbooks of English conversation have more information on
daily life in Britain andithe United States and also more practical infor-
mation than other senior high school English textbooks. Practical infor-
mation means information useful for traveling around or living in those

countries, such as using a telephone, traveling, using money, shopping, etc.
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TABLE 1

SUMMARY OF HATORI'S STUDY

Courses 95

Inside covers

Number of Units

Textbooks Front Back Appendix and Contents
The Crown Introduc- Songs A song 15
English tion of ) (1 page) expressions
Conversation  characters feeling
judgement
choice, etc.
Daily Map and Map and 2 groups of 40
Conversation  pictures Pictures useful expressions 1-12 shool life
of of (a) greetings, 13-24 home life
New York London weather etc.  25-40 social life
: (b) visit, 25-30 Britain
telephone, 31-40U. S. A.
in the train,
etc.
Let’s Talk Blank Blank New words 17
English useful expressions  “A Friendly Walk”
notes “The Party”
”In the Station
and the Train,”
Ted and Blank Blank Index 20
Julie school life, “Ted & Julie
health, on the Way to
showing the way.- School”
weather, “Everybody Talks
etc. about the Weather*
It’s Nice to Make
Friends,” etc.
Oral English Situations Gestures Basic 9
Workshop and expressions
expressions dialogues
English Scene at Introdu- Index 27
Conversation  school tion of useful “In the Classroom”
for Young characters  expressiosn “Introducing
People Friends,” etc.

(The table has made by this writer and its contents have translated from Hatori’s.)
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Hattori noted that: Oral English Workshop has illustrations of gestures inside
the back cover but that no other English textbooks at the junior or senior

. high school level present nonverbal communication systematically.*

Judging from the topics Hattori cites as examples, most textbooks intro-
duce American and British life. Students can learn from them about the
background culture of Enghsh Only. The Crown English Conversatzon seems
to be expression- onented and to be constructed on the basis of frequently
used expressions 1n‘da11;y conversations, though all the textbooks are situ-
ation-oriented and are c¢nstrﬁcted on the basis of situations that frequently
occur in daily life or tilat learners may encounter when they visit those
countries, as their appendices show. These textbooks would seem to be well
designed, for culture should be taught through expressions in situations,
and they offer expressions in vanous common situations.

English conversation courses seem to give the most cultural information,
including practical information, on the senior high school level. The text-
books used in those courses have more cultural information than the other
English textbooks. Thei‘r: subject. matter is directly concerned with daily life
at home, at school, and in the society of Britain and the United States.

However, Hatori dfd not 6uﬂine the total subject matter, so we cannot
know the total cultural information in these textbooks or how accurate this
information is. Moreovér‘, since English conVersaﬁon is an elective, only 1.6
percent of the students in the senior high schools use these textbooks, accord-
ing to statistics from the Ministry of Education.'8

This is the only study of culture in English textbooks for senior high
school sfudents that the writer has found.' The writer could not find any
study on culture in textbooks for English A, English B or elementary

English.!® However, there are a few thorough studies on culture in junior
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high school English textbooks.
Ide’s and Saito’s Studies:  Akiko Ide and Yasuhiro Saito have made

extensive studies of culture in English textbooks at the junior high level.

TABLE 2

SUBJECT MATTER OF ENGLISH TEXTBOOKS AT JUNIOR HIGH SCHOOLS

New Neﬁ . Blue
Prince Horizon Total Everybody Sky
123 12 3 123 123 123

Objects around

people B A C B C

Daily life CBD B B B A B A BC A AB
Manners and customs D DD Cc C DD D D C
Scenes and nature C c D D D D DCC
ooBrApIY: Bty D B Cp b DD Dc
Science D D C D

Stories D B B -C B D B C B C B
Ideas, imagination D B C C
Other D D C D
A = in more than half of the units ‘

B =in more than one third of the units

C = in more than two units

D = in one or two units

Source: Akiko Ide, “Daizai to Hy3gen Keishiki [Materials and Forms of Expressions] ,*
Eigo Kyoiku, Vol. XXI, No.8 (October, 1972), p. 15.
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Ide reviewed five textbook series, fifteen books in all,2° and Saito reviewed
four series of revised textﬁooks totaling twelve books.?! The major concern
of both studies was to describe what cultural information is contained in
the books. ‘ | '

Akiko Ide made two major studies, One was to find out what subjects
were contained in the textbooks and how many of them were contained
in each (see results in Table 2).2% She provided nine categories: (1) objects
around people, (2) daily life, (3) manners and customs, (4) scenes and
nature, (5) geography, history, and language, (6) science, (7) stories,
(8) ideas and imagination, and (9) miscellaneous. The second study was to
find out how close the cultural information in these textbooks was to the
Japanese culture (see results in Table 3).2° ' |

. Her first study shows that all fifteen textbooks include daily life. Yet,
only four include it in more than half of the units, and four textbooks have
it in fewer than one third of the units. Manners and customs are seldom
introduced. Four textbooks do not mention them at all while the eight that
do include them have tﬂem in oniy one or two units, and none of the
textbooks refers to them in more than one third of the units. Geography,
history, and langnage do not appear at all in six textbcoks, and in only one
textbook do they appear'in more than one third of the units. Scenes and
nature are not introduced at all in five textbooks, and they are not introduced
in more than one third of the units in any textbook; therefére, no textbook
displays much cultural information.

Table 2 shows that all textbooks use similar approaches. They move
from concrete things to abstract thin‘gs. In every series, objects connected
with people are introduced in Book 1. The same approach is adoptéd in

culture. Akiko Ide’s second study shows this clearly. She classifies cultural
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information in four major categories: (a), (b), (c) and (d). Category (a) is
the same as Japanese culture, and it includes the introduction of Japanese
culture which is marked (at). Category.(b) is partially ‘overlapping with
Japanese culture. Category (c) is different from Japanese culture, and things
that do not exist in Japanese culture are marked (ct). Foreign culture that is

not part of English speakers’ normal experience is classified (d).

TABLE 3

DIFFERENCES OF CULTURAL BACKGROUNDS
OF THEMES IN ENGLISH TEXTBOOKS

) New New Total Blue
English Texts Prince Horizon English Everyday Sky
Level (Book) 123 123 123 123 123
Content
Rating

at D DD D C D C
a BCD ABD B C C D cc
b C C D CC C D C D C CD
c C C D D DD D Cc C
ct+ D CB C C CCB D B D CC
D B D B D C C B

A = more than 2/3 of the units
B = more than 1/3 of the units
C = more than 2 units

D = 1 or 2 units

Source: Akiko Ide, “Daizai to HyOgen Keishiki [Materials and Forms of Expres-
sions],” Eigo Kyoiku, Vol, XXI, No. 8 (October, 1972),p. 16
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As Table 3 .shows, aﬂ textbooks have sequences which go from cultural
information similar to tnat found in the Japanese culture to the cultural
aspects that are new to .the. Japanese people. All the textbooks display
Class (a) most in Book 1 jand‘least‘in Book 3, and Class (ct) least in Book 1
and most in Book 3. No%t‘e)yctbooks present aspects of other foreign cultures
in Book 1. The:orderlofintroducing cultural information is véry good.

* However, Classes (b‘),: (c), and (c) do not appear often in these text-

. books. Class (b) appears 1n less than one third of the units, and it does not

appear in three textbooks. Class (c) does not appear in six textbooks; it

appear in one or two units in fwe texkbooks. iny four textbooks contain
(c*) in more than one third of the units. -

Akiko Ide does not éxplain how‘shej did her studies, but they seem to
be done by units. If one nnit haé even a 1it‘t1e‘inf0rmati0n, then it must have
been counted. Therefore, these figures seem to indicate that these textbooks
contain more cultural information than they really do. Another weak point
of her sfudy is that she reviewed only the main body of the textbooks not
the appendices, covers, ete. Furthermore, she provided only nine categories
of cultural information. o

Yasuhiro Saito has aiso made broad studies of the cultural information
found in four junior high school English textbook series (see results in Table
4).2* He provided fifteen categories, rather than nine. Eight categories
were added—people‘aronnd us, greetings, | classroom English, sports, bio-
graphy, international understanding‘, poems, and songs. He reviewed not
only the lessons proper but also the inside covers, appendices, etc. (see
results in Table 5).2° ‘ .

His first study shoWs that all twelve textbooks include daily life

”

manners, and customs. Q“bje‘cts‘a‘r(‘)und us are included in Book 1 (seventh
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- TABLE 4

CONNECTIONS OF THEMES IN THE REVISED ENGLISH BOOKS

Grade:

. 7 (Book 1) 8 (Book 2) 9 (Book 3)

Themes Textbookt E HP T E HP T EHPT
Objects around us CX X X X
People around us X X X X X X X X
Daily life X X XX X X X X X X X X
Manners and customs X X X X X X X X X X X X
Greetings X X X
Classroom English X X
Sports X X X
Biography X X X X X X
Geography, scenery, N X X X % X
history
International % N X X X X
understanding
Science X X X X X X
Observation of nature X X X X
Dramas and stories X X X X X X X X X
Poems X
Songs X X X

E = Everyday English
H = New Horizon English Course
P = New Prince English Course

T = Total English Junior Crown Seires

X =Item contained in the textboox

Source: Yasuhiro Saito, “Kaitei Kyokasho-no Daizai to Kosei [Subject Matters and
Constructions of Revised Textbools}, ”Gendai Eigo Kyoiku, Vol. 11, No.9

(December, 1974), p. 16.
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COMPARISON 'AMONG ITEMS OUTSIDE THE TEXT
PROPER IN THE REVISED TEXTBOOKS

TABLE 5

Themes

. Grade:
Textbook: E

7th
H

8th
EHP

9th
EHP

Songs
Illustrations

Pictures of objects
around us

Scenery (12 months)

Picture of scenes
in main text

Maps
Proverbs
Poems
Greetings

Daily conversation

X
X

X
X

P
X
X

X X

X X X

X X X

X X X

X X

= Everyday English

= New Horizon English Course

= New Prince English Course

= Total English Junior CroWn Seires
Item contained in the textboox

Source: Yasuhiro Saito, “Kaitei Kydkasho-no Daizai to Kosei [Subject Matters and
Constructions of Revised Textbools], "’Gendai Eigo Kyoiku, Vol. 11, No.9
(December, 1974), p. 17. Partially revised by the writer.

grade) of all the series, and people around us, Books 1 and 2 (eighth grade).

Dramas and stories are included in- Books 2 and 3 of some but not all of

the series. Biography is contained in Book 3 of all the series, However,
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geography, scenery, and history are not included at all in the Total English
Junior Course Series, and they are included in only Book 2 of the New Prince
English Course.

Greetings are included in Book 1 in all of the series except the Total
English Junior Crown Series, though this does include them in other sections.
All of the textbooks contain songs, either in the main text or in other parts.
Illustrations are contained in every book, but only two textbooks have maps.
Nonverbal communication is not dealt with in any of these textbooks at all.

Saito’s study shows what kind of cultural information is contained in
the English textbooks at the junior high level, but it does not show how
much cultural information is contained.

These two teachers’ studies accurately describe the subject matter
found in junior high school English textbooks. Thereby, one can begin to
understand how little cultural information is contained ih these textbooks.
‘Moreover, such cultural information is twofold, being based on an over-
lapping of culture between Japan and the United States, on the one hand,
and, on the other, on the culture unique to the United States. Therefore,
one can easily understand how little of the latter is contained in these text-
books. These two studies show the outline of the types of cultural infor-
mation in the textbooks, but they do not reveal how much such information
is contained and whether it is acéurate.

Yoshida’s study. In a fourth study, Kazue Yoshida compares five English
textbooks at the junior high level with L anglais par L’illustration, which
is the most widely used English textbook in France. He made his comparison
using five series of textbooks, fifteen in all, and the first three volumes
of L’anglais par L’illustration. The major parts of his study were concerned

with illustration and vocabulary in terms of culture.
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He points out that the French textbook has almost twice as many pages,
and .many times more picﬁﬁres and photos than the Japanese textbooks.?¢
He also points out that thc;ugh all the Japanese textbooks have illustrations,
there are onlyv two, pages“ 6f photos (there are two or three color photos in
each.textbook).?”  Japanese textbooks have poor visual materials, and most
of the culture is presented éntirely in Engiish.

‘Yoshida’s study emphasizes vocabulary. The French textbook contains
656 words relating to‘hor‘ne life, people, nature, social life, school life, time,
and ‘community‘.‘ It contains 269 .of those 656 words more than Japanese

textbooks. Those 269 words are shown in Table 6.%%

. TABLE 6

NUMBER OF WORDS THAT APPEAR IN L’ANGLAIS PAR L’ILLUSTRATION
BUT DO NOT APPEAR IN ANY OF THE JAPANESE TEXTBOOKS

Number of Words

Home Life Co o " 99

“ People . R ‘ . 58
Nature C 55

| Social Life . 35
Schooi Life: ) 9 .
T‘ime o o 7
Cqununityj ‘ o ‘ 6

Total = L 269

Source: Kazue Yoshida, “France-ni okerﬁ ‘Ei‘go Kyokasho-no Tokuchd [Charac-
teristics of English Textbooks in France], “Gendai Eigo Kyoiku, Vol. 12,
No.5 (August, 1975),P. 15,
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Table 6 shows that 99 words about home life, 58 words about people,
55 words about nature, and 35 words about social life included in the French
books are not introduced in the Japanese books. Thus we can see that
Japanese textbooks lack so much vocabulary, particularly involving the
home life. Among the 58 words about people that are not included, most
(36) refer to occupations, as Table 7 shows.?® In ad’ditioﬁ, Akiko Ide has
pointed out that very few of the words that are included convey much of -
the culture of the English-speaking people. Of the 610 words required to
be taught in junior high school English classes by the Ministry of Education,
only a very few words cannot be understood without explanations of English
speakers’ culture.?® Thus, Japanese textbooks lack much vocabulary that

could convey cultural information about English speakers.

TABLE 7

NUMBER OF WORDS CONCERNED WITH PEOPLE

a’ ‘ b
French Japanese

Textbook Textbook a-b

Human Relationships . .13 ‘ 11 2
Family ; 19 = 14 5
Human Body 35 ‘ 20 15
Occupations 58 22 36
Total 125 67 58

Source: Kazue Yoshida, “France-ni okeru Eigo Kyokasho-no Tokuchd [Charac-
teristics of English Textbooks in France], ”"Gendai Eigo K. yoiku, Vol. 12,
No.5 (August, 1975) p. 16. Partially revised by the writer.



106 The Teaching of American Culture in English Courses

It is somewhat surprising that Japanese textbooks still have few photos
and pictures and have Ii‘qtle vocabulary pertaining to cultural information.
French textbooks have a:number of illustrations and words that describe
situations. Since all of the series of Japanese textbooks have fewer illustra-
tions and less vocabulary than the French series, it is obvious that none of the
Japanese series has aSjmuéh cultural information as the French series in terms
of vocabulary and illustrations, -

The studies of juniojr high school English textbooks were concerned
with the volume of cultural information. The first two dealt with subject
matter and the last with illustrations and vocabulary. They were not con-
cerned with the quality of cultural information and how accurate it was.
Of course, they did not rejveal whether any covert culture had been presented
at all. |

Ogasawara’s Study. An examiner of textbooks at the Ministry of Edu-
cation, Rinju Ogasawara, ‘reviewed five English textbooks for seventh-grade
students (Book 1) from the viewpoint of culture and customs. The reason
he chose the vbeginning book was that he wanted to show that a great deal

-of culture was taught through such elementary textbooks. Therefore, the
main part of his study was a discussion of how cultural information was
>presented and how accurate it was in each textbook.

He chose eighteen points and discussed them. These eighteen points
involved names and occupational positions,‘ conversations among American
people, the use of the natjonal flag, the use of words- ladies and gentlemen,
friend, and frieridly—greejcings, men and women, sharing work at home,
married students, the use of commands, house numbers, train stations, fences
around houses, furniture 1n living rooms class schedules, world maps, and

classes of objects.®® His observations were detailed so that he picked up
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very small things such as words, scenes, parts of pictures, etc., and he dis-
cussed their cultural relationships.

His study revealed that each of the English textbooks provided much
covert cultural information. Some of it was wrong, but it is not very obvious
how much covert cultural information they contain. He shows only a few
examples: there must be more examples than these of covert culture in
these textbooks, and surely a great deal in Books 2 and 3 as well.

Summary. (Through these five studies, we understand that some as-
pects of culture are taught in English conversation classes at senior high

schools. However, the exact cultural information in these textbooks is not

knowh, except for a few examples, and nothing concerned with English A‘

and English B has been studied.

English teaching at the junior high level can be better understood using
the last four studies. One understands what subject matter is presented
through the textbooks. How much cultural infonlnation is provided by the
units and by other sections apart from the main text, and how close such
cultural aspects are to Japanese culture. Even if these studies do not show
the exact volume of cultural information contained in the textbooks, one
can estimate from the vocabulary and illustrations that there is much less
cultural information than in the French textbooks. Ogasawara made it clear
_that even beginning textbooks contained some covert cultural information,
and he discussed the accuracy of the cultural information. Therefore, we
can estimate what and how much is taught about culture in English courses

at junjor high schools, and its accuracy.

How to Evaluate English Textbooks in Terms of Culture

In the previous studies there were two major kinds of analyses of
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| English textbooks from the viewpoint of culture--objective and subjective.
The objective method pointed out what cultural information was contained
and described *its fvolUme-‘-usually‘ in terms of the number of units, words,
and illustrations. The subjective method involved the author’s judgment
of the accuracy with ‘whjich the. textbo‘oké presented cultural information,
based - on hiséxperiénces%énd‘his ‘knowledge of the background culture of
English. The former giveﬁs‘ a rough idea ‘of how much cultural information
is available and its ‘subj‘efst matter, and latter gives an indication of what
covert culture is contained? and how accurately ‘the material is presented.

Both methods have drawbacks. For example, the objective method
cannot show the actual ‘vo‘lu‘r‘ne of cultural information except in terms
of the number of units. How much cultural information is contained
in a single unit is not re‘\jfealed.” The result will only show that each unit
counted has such cultural information. This method also fails to show
how accurately the culturél information is presented. ‘On the other hand, the
subjective method does not show which subject matter or what kind of
cultural information is contained as a whole. However it does show how
accurately the material is' presented in the judgment of the author. Both
methods have ' merits anc‘i‘drawbacks, the strength of the one being the
weakness of the other. . Thus both methods should be adopted in the
analysis of English textbooks. _ ‘

Anothér shortcoming of these studies is that the writers did not explain
how such subject matter categories were chosen, how criteria were estéb-
lished, etc. In other words, we cannot know the exact procedures of the
studies. _

Only a few studies show methods ‘of analysis of cultural information in

foreign-language textbooks. The writer found ‘one study written by Elizabeth
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Joiner for evaluating the cultural content of a foreign-Janguage text.>? Her
study has four major sections: (1) illustration, (2) texts containing material
of a cultural nature, (3) general questions relating to culture, and (4) supple-
mentary material available from the publisher. Section I of the form for
evaluation is divided into three parts. The first is about types of llustrations
and their volume; the second is about the society represented by the illus-
trations; and the third, the subjective evaluation of cultural information in
those illustrations. Section II contains three parallel parts on texts. Section
III has six questions that call for examiners to give subjective answers con-
cerned with cultural information. The last section (Section IV) is on supple-
mentary material (see Appendix 1). The evaluation form that she presents is
very long, including many vague questions that call for subjective answers.
This form does not classify items regard to the culture involved; thus, a
revision of this form is necessary.

Using Joiner’s “‘Form for Evaluating the Cultural Content of Foreign
Language Texts,” as a basis, the writer made a new revised form for analyz-
ing the cultural infofmation in texts (see Appendix 2). The objective parts
of Joiner’s form were adopted first (Section ‘1, Part A, and Section 2, Part
A). The former was used with only the addition of “portraits” since so
many portraits appear in Japanese texts. However, contents of the latter
were changed. It was divided into two divisions: type of writing and subject
matter, using many categoriés from Walter Powell’s monograph, “A Check
List for American Culture”*? on both of these and from Gladys G. Doty
and Janet Ross’s Language and Life in the U S. A.3% on subject matter
only. This new form includes a checklist of culture with a big C, culture with

a small ¢,** practical information, and covert culture®® (see Appendix 2).
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Analysis of English Readers at Seﬁior High Schools

The writer analyzed t‘en series of English readers in English B at senior
high schools in Japan.?” jThe‘se readers are used for reading instruction in
English courses. High school English readers were chosen because not many
studies of high school En:glish textbooks have been made, and these text-
books seem to contain more‘cultural information than do grammar and

composition textbooks. In the choice of content for the readers, semantic

- meanings - as well as grammar are considered carefully by the authors;

however, in grammar and ‘compo‘sition‘textbooks, senténce structures are
considered, but semantic meanings receive, 1éss attention.

Basic background information for the 30 readers 1s shown in Table 8
(Nos. 1-8 of Appendix 2). No.I gives the full titles of the ten reader series
with their abbreviations in 3par‘entheses‘for convenience in latter explanations.
Ther levels are shown as Books 1, 2, and 3 for tenth, eleventh, and twelfth
grade students, respectively. No.3 lists ‘the chief editors. No.7 shows the

. number of pages in each reader. No.8 shows the number of units in each
reader, which does not always match the number of lessons because some
lessons have two different kinds of teaching materials, so they are counted
as two units. - ‘ } ' ,

The results of the wrifer’s analyses are shown on Table 9 (Nos. 9-12 of
Appendix 2). How much American culture is contained in each reader-
is described in No.9. The number listed does not mean units devoted com-
pletely to the United States, the American people, their life, or other aspects
of American culture but refers to the number of units containing these
elements either throughoﬁt or in part. Therefore, most of the American
cultural information ié found in these units.

lustrations are very important elements of English textbooks to convey
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the background culture of English speakers. All illustrations, including
appendices and inside covers, are shown in No.10, and are classified in eight
categories. The ﬁgures in parentheses indicate the total number of illust-
rations in each category, and the figures without them show many of those
are or seem to be concerned with American culture, most of which are found
in the units dealing with American culture. If the illustrations are not obvi-
ously related to American culture, they are not included in those numbers
without parentheses. Therefore, not all of the illustrations c_ounted‘ here
necessarily show American culture; only the numbers listed in the upper
row indicate the number of illustrations that may possibly show American
culture.

Types of writing and content are shown in No. 11. If the reader con-
tains such items, it is marked X, regardless of the importance and frequency
of the type. Thus, blanks in this section mean such items are not included

in the reader at all.

Evaluation of English Readers at Senior High Schools

The chief editors of all of the readers are well-known scholars in English
linguistics, English literature, and English education. The editors borrowed,
adapted, or abridged American or British works and prepared notes and
exercises for each unit. Such notes are mainly definitions of difficult words,
and the exercises are primarily on grammar and translation.

All the readers average about 110 pages and are divided into 10 to 19
units. Less than half of the units are concerned with American culture in
any way. Surprisingly, eight readers have not more than three such units.

All of the readers have illustrations in one or more of the eight classes.

All have one or two pages of color photographs and reproductions, but 18
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out of 30 readers: do not have any color photographs of the United States.
Twelve readers do have? them, but they are of famous places such as Yellow-
'stone National Park or the Grand Canyon. Only Laurel No.2, New Vision
No.3, and New Age Noﬁ.l illustrate American school life and daily life. Some
black-and-white photog&aphs and pictures are used, but many of them are
not concerned with thé United States, as the numbers indicate. And even
those illustrationscounfed as such may be doubtful as indicators of American
culture. Some may have been included only for the sake of being possibly
related to culture.. :

No:[ all readers are interested ‘in showing as much of American culture
as possible with ill‘ustréti‘ons.‘ Only “Unicorn” and My English put pictures
or black-and-white photographs on the inside covers. This is wasteful because
Japanese textbooks caﬁnot‘ have fnany pages and cannot afford to have many
illustrations in the main' text under the present strict guidelines set by the
Ministry of Education, |

Many portraits are contained in readers, but other illustrations are not
frequently contained. {Only 11 of the readers have maps of a part or the
whole of the United ‘States: ‘Better Guide, Laurel, Vista, .and Shorter have
no American maps m any. of their volumes, . Moreover, only five readers
have reproductions of Americ;an things. Therefore, from the point of illust-
rations, American culturé is not introduced well.

The main text of the readers was analyzed as to types of writing and
contents. The types are divided into ten categories:. dialogues, narratives,
essays, letters, newspaper articles, folk tales, poems, novels, plays, and bio-
graphies. All of the readers contain essays, and most of them contain dia-
logues and narratives, - Every series of readers has letters, Only Better Guide

has a newspaper article. Vista, New Vision, Shorter, My English, and Crown



SENIOR HIGH SCHOOL ENGLISH READERS

TABLE 8

4.Publishers

1.Titlc of Text 2. Level 3.Editors 5. Publication 7.Numbcr of 8.Number of
( Book) Date Pages Unite
“Unicorn” English 1 Narita, Bun-Eido Feb, 25, 1974 112 + XXI11 17
Readers 2 Seijl Feb, 25, 1975 116 + XV1il 16
(“Unicorn”) 3 ct al. Feb, 25, 1975 109 + -XX1V 15
Bettcr Guide to 1 Yasul, Kaitakusha Feb, 15, 1973 105 + XX11 17
English Reading 2 Minoru Feb, 15, 1974 114 + XV . 15
(Better Guide) 3 et al. Feb, 15, 1975 103 + XV 18
The Laurel English 1 Nakao, Shimizu Feb, 15, 1973 115 + XXI11 19
Reade rs 2 Kiyoaki Shoin Feb, 15, 1974 110 + Xil 18
(Laurel) 3 et al. Feb, 15, 1975 113 + XVX 15
The Vista English 1 Saeki, Sanseido Mar, 15, 1973 115 + X 15
Readers 2 Shoichi Mar, 30, 1974 120 + X 14
(New Vision) 3 et al. Mar, 30, 1975 120 + Xi 14
New Vision English 1 Tachibana, Kairyudo Deec, 15, 1973 110 + Xi 14
Readers 2 Seikan Dec, 5, 1974 110 + X 12
(New Vision) 3 ct al. Dee, 5, 1975 106 -+ Xi 12
The New Age 1 Otsuka, Kenkyusha J an, 20, 1972 116 - Xi M 14
Readers 2 Takanobu - J an, 20, 1973 116 -+ Xill 14
(New Age) 3 et al. J an, 20, 1974 116 + Xi 1l 12
Shorter English 1 Sawasaki, Kairyudo Dec, 5, 1975 117 + X 1 19
Readers 2 Kunizo Dee, 5, 1975 116 + Xi 13
(Shorter) 3 et al. Dec, 5, 1975 118 + X 1 11
My English 1 Ogawa, Obunsha Feb, 10, 1972 111 + XX 15
Readers 2 Yoshio Feb, 10, 1973 113 + XXI 13
(My English) 3 et al. Feb, 10, 1974 115 + XV 10
The Crown English 1 Nakajima, Sanseia’o Mar, 15, 1975 105 + XV11 14
Readers 2 Fumio Mar, 30, 1975 111 + XX1 14
(Crown) 3 et al. Mar, 30, 1975 110 + XX1 14
High Road to 1 Sakaki, Sanseido Mar, 15, 1973 100 + Xil 16
English Reading 2 Tatsu, Mar, 30, 1974 112 + Xi 15
(High Road) 3 Mar, 30, 1975 113 + Xi 14

(No. 61is omitted because the price is set by the Minister o

Education and is unknown to the writer.)
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RESULTS OF

TABLE 9

EVALUATION OF SENIOR HIGH SHOOL

ENGLISH READERS

English Readers Unicorn  Better Guide  Laurcl Vista New Vision New Age Shorter ~ My Englfsh  Crown High Road
Lovel (Book) 123 123 123 123 123.123 123 123123123
9. Number of units
concering U. S. 46 7 659 575 442 334 566 613 863 874 623
a. i. Photographs 100 021 1320 2 0 002 111 001 O 0 01 0
-~ "~ _Color . L @eD 00 @60 (062 2.2 @ 6.3 B 1)LE@ 100 (002 @8 4@
ii. Photogahs . 552 201 223 00 2 57 8416 3 00 2 3 2 012 1
Black & White ) (9 (6) (572 (3) 8 (5 (5 (@ (20 (59 a) ey 9136 3@ @67 @ 13 ()
b. Drauings 42 0 156 5 6 8 6 4 3 3127 17 3 1437 320 1275 11
a9 G0 6 @) 3 (©) a9 (® a5 @ a0 60 () 6) @) @) (9) € 6y e 02 a2 8 19 @8 10 (6)
c. Maps 130 0 0 1- 001 210 000 01 11 20
@B E 000 OO 00 @EeE @00 00.e o W ae @B
d. Cartoons . : - i 1 1 1 -
(0) (0) (0) {0) (0) (0) (0) (0) {O) (0) (0) (O} (0) (0) (O) (0)-(0) (0) (0) (0) (0) (O} (2) (0) (0} (1) (O) (1) (0)(0)
e. Reprodoctlons 2 0 0 0 0 0 1 0 2 0 0 03 011 0 0
() (3) (5) (1) (0) (0) () (2 (0 (2)(0) (0) (0) (4) (0) (1) (3)(0) (1)(3)(0) (0) (3) (4) (3)(1)(2) (0)(2)(2)
f. Portraits 2 21 1 1 1 0 0O 014 10 8 1 2 6 1 1 0
(4) (4) (9 (0)(0) (0) (4) (1) (3) (0)(0)(0) (4)(0) (1) (M (4)(7) (1)(1)(0) (B an an a3 a (2 @)@
g. Others 0 0 00 0 0 0 0
.. ) (5) (3) (0) (0) (0) (0) (1) (1) (0) (0) (©) (0)(0) (O) (1) (0) (O) (0) (0} (0) (0) (0) (0) (0) (1) (1) (1) {0} (1)
I A. Types of Writing
a. Dialogues X X X X X ¥ X X X X X X X X X X X X X X X X X X X X X X
b. Nsrratlves X X X X X X X X X X X X X X X. X X X X X X X X X X X X
C. ESSB-YS X X X X X X X X X X X X X X X X X X X X X X X X X X X X. X X
d. Letters X X x X XX X X X X X X X X X x x x X
e. Newspapers x
f. Folktales x x % X X x
g. Poems X X X X X X X b4 X X X X X X
h. Novels X X X X X X X x X X X X X X X X X X
i. Plays x X X X X x x x
i- Biographies X X X X X x X X X X X X X X X x

48!
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TABLE 9 (Continued)

English Readers
Lovel (Book)

Unicorn

Better Guide

Laurcl

Vista

New Vision ’New Age

Shorter

My English Crown

High Road

1 2 3

1

2 3

1

2 3

1 2 3

1

2 3

1 2 3

12 3

123 12 3

1

2

3

11B. Conrent (Ameri-
can Culture)

12

o'

Music
Literature
1. Poems
. Novels
1. Plays
Geography
History
School Life
Daily Life
Manners and
customs,
Commanica~
tion
Nonverhal
communica-
Lion
Measurement
Time

Events
Transpor-
talion
Clothes
Sports
Money
Names

Food

American-
Culture

(Appendix)
Poems
Table of
measure-
ment

W

"

R

KoM

MoK

WM

Mo

bW R
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do not have much literary content, Every series except Better Guide and
Crown include biographies. In summary, the readings in the textbooks are
mainly essays, with some narratives, including diaglogues. The higher level
readers have more essays. ‘ ‘

‘Contents concerned ' with American culture are shown in Part B of
No. 12. Engiish readcrs are often said to be too literature-oriented, but they
do not contain much American literaturé. Vista has none, and Crown and
My English have very little. American music, is not well covered either, and
four series do not include it at all. Geography is contained in every series, -
but four series do not irfclude any American history. Even when such ele-
ments are contained, théf coverage is light. Therefore, the readers provide
little Culture with a big C. .

Elements of culture with a small ¢ are not displayed enough either. All
of the reader series do have daily life, and all But Vista, Shorter, and Crown
have school life, but only seven books contain manners and customs. Sur-

‘prisiﬁgly, none of the readers has nonverbal communication. Measurement
is not described much or well in “tﬁe main text of the readers, although 13
readers have convefsion tables between the American system and the metric
system. Itisinteresting that only My English No.1 includes clothing,

Insufficient overt cultural information on the Ameircan people and the
United States is provided in these 30 téxtboo‘ks, as the writer has explained.
Some covert American cult‘ure‘ was ‘found in each textbook during the
analysis. The identiﬁcaﬁjon of these elements was made subjectively. It is
not easy to find them; thus, they may be ignored by teachers and students.
Since the writer has not zhad a chanc¢ 'to look over the teacher’s manuals,
he does not know how such covert culture is taught in classrooms. However

3

judging from conversations with some Japanese students and from his own
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experiences and background knowledge of English teachers, he finds that it
is commonly ignored, while grammar and translation are emphasized.

Even in the high school English readers, which contain readings from the
United States and Great Britain, there are almost no units that directly
introduce the Unitgd States, her people, their life, and their culture, though
such information is given on other nations, Some units cover these areas
indirectly, but there are not many such units in each textbook. Also, there
‘are few photographs and pictures that describe American culture directly.
Neither are there many such units in each textbook. Section (B) of No. 11
shows that many textbooks have -few American cultural elements; and even
those that do present them in only a few units. Fortunately, some American
covert culture is found, but not much, and it is usually ignored and not
taught. In conclusion, these readers do not have much American culture
with a big C, culture with a small ¢, practical information, or covért culture,
and what little is included is not taught well. It is no wonder, then, that
Japanese high school students do not learn much about American culture

through these readers or through their English classes in high school.

Summary

This study was conducted to investigate what and how much is presented
about American culture in English courses in Japan. There are two main
parts of this study: review of previous studies analyzing English textbooks
from the viewpoint of culture and an analysis of English readers at senior
high schools.

The writer reviewed five studies of senior high school English conver--
sation textbooks and of junior high school English textbooks. The former

introduced more material about Britain and the United States, their people,
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and their cultures. Most of the latter contain daily life, manners and customs,
but not to any great degree; these texts lack some cultural items. They use
only a few illustrations aﬁd a ‘lim‘ited ‘'vocabulary to convey cultural infor-
mation. They also have some inaccurate cultural information.

The writer analyzed ten series 6f senior high school English readers
with a revised version of Joiner’s evaluation form. This study found that
these textbooks are mainly linguistically oriented and not culturally oriented.
Most of the readers do ﬁot have any units to describe the United States and
its people or culture directly. They contain only a little American culture
in just a few units.. Thqy lack some important items of American culture.
They do not contain many things about America either in the main texts
or other parts. Even the Elittle cﬁltural‘information that is given is not always
described accurately. As a result, high school English readers contain little
about Culture with a big C; culture with a small c, practical information,

or the covert culture of American people, and they do not present American

.culture well.

Notes

. *This study was conducted at the University of Kansas in 1976 for the writer’s doctoral

dissertation.

1. Robert C. Lafayette, “Culture: An Individualized Instruction Option,” in Student
Motivation and Foreign Language Teacher. ed. by Frank M. Gritner (Skokie, Illinois:
Nationl Textbook Co., 1975), p. 81.
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* In this study the writer has referred to many selections of Japanese literature. All
translations in this study have been made by him, referring to Koh Masuda’s Kenkyu-
sha’s New Japanese-English Dictionary (Tokyo: Kenkyusﬁa. 1974). In order to
keep as close as possible to the original idea in English, he has translated each selection
as directly as possible. For the convenience of the readers, the writer has translated
all titles of Japanese booksv,‘ articlés, and periodicals unless they were given English
tiﬂes by authors or editors. -
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addpted for Masudd’s Kenkyusha’s New 'Japanese-English Dictianary (p. xiii) and
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words from English were given English spelling even in Japanese in order to avoid

confusion. Japanese words are underscored and translations bracketed for clarification.
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APPENDIX 1

JOINER’S FORM FOR EVALUATING THE CULTURAL
CONTENT OF FOREIGN LANGUAGE TEXT

EVALUATING THE CULTURAL CONTENT OF
FOREIGN-LANGAUGE TEXTS

Form for Evaluating the Cultural Content of Foreign-Language Texts
Title of Text:
Author:
Publisher and Copyright date:
Language and Level:
This textis (1, 2,3,4,___)in a series of
I. HMustrations:
A. Types of illustrations (Check those which apply.)
1. photographs:  black and white '

color

maps

facsimilies (of tickets, coins, letters, etc.)
cartoons and comic strips ‘

reproductions of works of art

S s AL

‘line drawings

B. Segments of society represented in illustrations
(Check those which apply.)

1. socio-economic levels: upper
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middle
lower
2. agegroups: youth___.
i middle age__
oldage

3. sex: - . ‘male__

female =
4. life styles: " urban
e

small town,

C. Overall impression of. culture created by illustrations. (Make a check’
mark along the line at' the point between the two adjectives which
best expresses your evaluation. A check halfway between the two

would indicate a balance between two opposites.)

Ilustrations
éuthentic . inauthentic
historical ) . .‘ . ' cox'ltemgorary
active ) . . . . still
quaint, rémanjtiL . ] ) . realistic
inoffensive | L . controversial
representative - . selective

formal ; S . . . informal
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attractive ) unattractive

postive negative

II. Texts Containing Material of a Cultural Nature:
A. Types of texts (Check those which apply.)

13.

. dialogues “seeded’ with cultural inforamtion and/or based on

situations typical of the foreign culture

. special cultural narratives

. explanatory cultural notes

. songs

. poems

. essays

. letters

. newspaper articles

. jokes and anecdotes__

. folk tales and proverbs

. friction by reputable writers

. other (please specify)

other (please specify) '

B. Segments of society represented in texts
(Check those which apply.)

1.

2.

socio-economic levels: upper
middle -
lower

age group: ybuth
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middle age
 old age
3. sex. 3 | male
female
4. life styles: " urban
i rural

small town

C. Overall impression of culture created by texts (Make a check mark
along the line at the point between the two adjectives which best
expresses your evaluation. A check halfway between the two would

indicate a balance between the two opposites.)

Texts
lively _ w i . ) ) _ dull
antiquated 3 _ o " . modern
positive o . ) _ __'__.ggative
genuine L ; ) . . fales
balanced . . . L ‘biased
interesting ‘ . o . ‘boring’
fresh and orig‘injal . . ) ' 'steregtyped
superficial -~ _ ) Iprc')found

happy  sad
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work ) . . . . . play

serious . ) . ] . . light

II. General Questions Relating to Culture:

1. List the foreign countries whose culture is described or illustrated
in the book.

2. In your opinion would this book tend to reinforce negative
stereo-types of the foreign people?

Yes( ) No( )

3. Do the authors of the book seem to consider culture an integral
part of language study or incidental to it?

Integral ( ) Incidental ( )

4. Is cultural material presented in a fragmented way (bits and
pieces here and there) or is it unified around patterns and themes
of culture (patterns of politeness, leisure activites, family relation-
ships, etc)? _

+ Fragmented ( ) Unified ( )

5. Does this book compare and contrast the foreign culture with
American culture?

Yes( ) No( )

6. All things considered the presentation of culture in this book is
poor () fair( ) adequte ( ) good( ) excellent( ).

IV. Supplementary Material Available from the Publisher:
1. Does the Teacher’s Manual contain specific suggestions for the

teaching of culture?
Yes () No ( )
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2. List supplementary material keyed to the book such as films,
filmstrips, flash cards, and the like.
3. Would your school be able to purchase these materials?

Yes () No ( )

- APPENDIX .2

KITAO’S FORM FOR. EVALUATING THE AMERICAN CULTURAL
CONTENT OF ENGLISH TEXTBOOKS IN JAPAN

Title of the Text .
Level

Authors

Publishers ‘
Date of Publication
Price

Number of Pages
Number of Units

R S A

Number of Units Includmg References to America

._.
e

Tllustrations of Parts of the Umted States and American Things
a. Photographs ‘
i. Color
ii, Black and white
b. Drawings - |
Maps

d. Cartoons
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e. Reproductions

f.  Portraits
g. Other

11, Texts Containing Material Concerning American Culture

A. Types of Writing

a. Dialogues “seeded” with cultural information and/or based
on American situations
b. Narratives
c. Essays
d. Letters
e. Newspaper Articles
f.  Folktales
g. Poems
h. Novel Segments
i.  Plays
j.  Biographies
B. Content
Music
b. Literature
Poems
Novels
Plays
c. Geography
d. History
e. Daily Life
f.  School Life

Manners and Customs

129
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h. Nonverbal Communication

i.  Verbal Communication Media

j. Measurement

k. Time 7
L Events (Anhual)
m. Transp ortation
‘n. Clothes

0. Sports

p- Money

q. Names

r. Food ’

12. Appendix
a. Poems

b. Tables of Measurements



